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TE 846 Rubric for Case Study One 

 For Student Self-Assessment and Instructor Feedback 
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Comments 

Description: Accurately and 
precisely explains elements or 
features of events, persons, 
concepts, or strategies under 
investigation 
 

X     

Analysis: Interprets and 
examines how students 
responded, the factors that 
influenced these responses, 
supported by specific evidence 
and examples  
 

 X    

Reflection: Provides 
conclusions and an 
understanding of future actions 
 

X     

Clear, consistent, and 
convincing evidence that 
standards have been 
addressed with case study 
students 
 

X     

Meets professional standards 
of writing mechanics 
 

 X    
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Case Study Report 

 

IDENTIFYING  INFORMATION 

Student Name:  Joe Smith 

Date: 7/13/2011 

DOB: 1/1/1992  Age:  19  Gender: Male 

School: Henry High School   

Grade: 10   Teacher: 

Date of Evaluation:  8/2/11 

Examiner: Brandon Cook      

 

Background Information: 

A. Developmental History 

Joe was born in Afghanistan, lived in Turkey and then Iran.  His home language is Farsi but he is 

also fluent in Turkish.  His parents currently live oversees.  He is currently being taken care of in 

a Foster home and has received a lot of support since coming to the United States about two 

years ago. 

 

B. Educational History 

- Specific information about his high school grade level achievements are not available. 

- This student received 7 years of formal education in Afghanistan and that was the last time he 

received formal education until he came to the United States. 

- According to his tutors that I spoke with, his strengths are that he is very personable and 

considerate.  He is also a good conversationalist and that has helped him learn English and 

become quite proficient at it. 

- His weaknesses are that he can be quick to say “no” and that he can’t do it.  Since he is older 

and English is very new to him, he has the tendency to have doubts and will sometimes lack 

confidence.  From my observations, he struggles with pronouncing like sounds in words and 

pronouncing and comprehending large words. 

- He is currently able to use an English dictionary but his main problem in translation and 

reading lies in working with words that are more academic. 

- Right now, this students desire three main things.  He first wants to get better in English.  He 

wants to get his green card.  Finally, he wants to get his driver’s license.  In order to do this last 

item, he needs to take a written exam since he is too old to take driver’s training.  This is what I 

am helping him to do. 

- He strongly desires to speak better English. 
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Behavioral Observations:  

 

Initial Interactions: 

During my first session with Joe, I gave him an interest survey to discover his interests, 

what he is familiar with and how he interacts with reading.  He was motivated in that he went 

ahead with the task but I observed him in a specific section on the interest survey about what 

activities he liked.  I noticed that he glossed over a lot of the words.  I asked him if he knew what 

some of these are and he stated “no.”  At first, he seemed apprehensive about revealing his 

inability to understand all of the words that he attempted to read and it showed that he was 

nervous in what I thought 

 After that moment, we established grounds for him to ask questions about what is 

unfamiliar and established that it is okay to not understand a word.  After that conversation, we 

continued the survey and I found that he opened up more about his interests and what he hopes to 

do.  I did not have to intervene for him to openly state that he did not understand something 

again for the rest of our sessions. 

  

Interactions during sessions: 

 Joe was motivated by three main things that helped him make tremendous strides in my 

sessions: he wanted to attain his driver’s license, his green card and he wanted to learn English 

better.  Whether or not he had any aspirations to further his education, he definitely wanted to do 

the very things to help him get on with life in tangible ways to him.  His current focus was to 

attain his driver’s license and the curriculum that I devised was designed to help him do just that.  

For that reason alone, I found that Joe was very motivated and did the very things I requested of 

him. 

 For example, we spent a lot of time on vocabulary related to driving.  I worked with him 

on reading the words, pronouncing the words and being able to define the words.  This was part 

of my initial assessment to determine what grade level he can read.  In any case, I would give 

him assignments to do at home.  Much of it just consisted of defining the words in his own words 

from what he could understand from the dictionary (he was somewhat proficient at this use of the 

dictionary).  When we met the next time, he would show me his work and demonstrated his 

desire to get better by not only figuring out a good definition of the words, he would also 

practice writing the words to improve his spelling.  I never told him to do this but it was clear he 

really wanted to improve in all aspects that may even be frustrating to him. 

 

Final thoughts on his behavior: 

 I found Joe to be very cooperative, coachable and responding well to interventions.  It is 

worth noting that we focus on a subject that was of a high interest to him but it is still worth 

mentioning these positive behaviors.  He not only responded to my suggestions and improved 

through them, he also sought other ways to improve his literacy skills when we were not in 

session by either receiving help through the tutoring program he was a part of, or having 

discussions with his foster parent about what he could do.  I do not know how he responds in 

other academic situations on other topics but Joe understood that the hard work he put into the 

sessions was important for him and he was willing to persevere through the very tasks I set up 

for him. 
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Assessment Instruments and Results:  

 

- Reading Interest/Attitude Inventory, administered 7/13/2011 (see appendix A and B): 

The purpose of this inventory was to gather information about Joe as this was the first time we 

met.  I also wanted to observe his literacy skills in action. 

 

- SOLOM Teacher Observation – Student Oral Language Observation Matrix, 

administered 7/13/2011 (see appendix BB) 

This assessment is designed to determine the oral language skills of Joe related to 

comprehension, fluency, vocabulary, pronunciation and grammar.  The results can be seen on 

appendix BB. 

 

- Oral Recognition of Words Assessment, administered 7/15/2011 (see appendix C): 

The purpose of this assessment was to see what words in driving would he recognize.  In this 

case, he recognized four words out of ten. 

 

- Spelling Assessment, administered 7/15/2011 (see appendix D): 

The purpose of this was to assess what words he was familiar with and to see what kinds of letter 

combinations he is also familiar with.  In this case, he was only able to spell four words out of 

ten correctly. 

 

- Reading Assessment, administered 7/15/2011 (see appendix E): 

The purpose of this assessment was to determine the grade level Joe can read in.  Each list grew 

in complexity as it accounted for syllables.  Joe had to read the word and try to pronounce it.  I 

was determined that Joe can read at the 5
th

 grade level. 

 

- Spelling Assessment, administered 7/19/2011 (see appendix F): 

Same purpose as the previous spelling assessment.  Words that he spelled correctly the last time 

were replaced with new words related to driving.  In this case, Joe correctly spelled twelve words 

out of twenty. 

 

- Reading and Oral Recognition Assessment, administered 7/19/2011 (see appendix G): 

In this assessment, Joe was required to pronounce the word out loud and write down the 

definition.  The definition did not have to be a perfect dictionary definition and synonyms were 

fine.  In this case, I allowed Joe to discuss what the word meant before writing since this helps 

him think better.  In this assessment, Joe got six words out of ten correct. 

 

- Homework Questions, administered 7/19/2011 (see appendix H): 

Joe received a homework assignment of four questions related to driving.  The purpose was for 

him to understand what was being asked and to respond appropriately to each using complete 

sentences.  The only question that he truly answered incorrectly was the first one when he 

confused odometer with the speedometer.  I did not emphasize spelling as much as I wanted him 

to practice communicating through writing. 

 

- Spelling Assessment, administered 7/21/2011 (see appendix I): 
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Same purpose as the previous spelling assessment.  Words that he spelled correctly the last time 

were replaced with new words related to driving.  In this case, Joe correctly spelled eleven words 

out of twenty. 

 

- Reading and Oral Recognition Assessment, administered 7/21/2011 (see appendix K): 

Same purpose as the previous reading and oral assessment.  I replaced words that he was already 

familiar to with new words.  In this case, Joe correctly identified seven words out of ten. 

 

- Homework Questions, administered 7/21/2011 (see appendix L): 

Same purpose as the previous homework assignment.  There are four new questions related to 

driving in this case.  In this case, Joe responded to each question with a higher level of 

proficiency than the last assignment. 

 

- Spelling Assessment, administered 7/25/2011 (see appendix M): 

Same purpose as the previous spelling assessment.  Words that he spelled correctly the last time 

were replaced with new words related to driving.  In this case, Joe correctly spelled nine words 

out of ten. 

 

- Reading and Oral Recognition Assessment, administered 7/25/2011 (see appendix N): 

Same purpose as the previous reading and oral assessment.  I replaced words that he was already 

familiar to with new words.  In this case, Joe correctly identified six words out of ten. 

 

- Homework Questions, administered 7/25/2011 (see appendix O): 

Same purpose as the previous homework assignment.  There are four new questions related to 

driving in this case.  In this case, Joe responded to each question with a higher level of 

proficiency than the last assignment.  The last question related to what to do before entering the 

car was the only exception since his response was not sufficient. 

 

- Reading and Oral Recognition Assessment, administered 7/27/2011 (see appendix P): 

Same purpose as the previous reading and oral assessment.  I replaced words that he was already 

familiar to with new words.  In this case, Joe correctly identified three words out of ten. 

 

- Homework Questions, administered 7/27/2011 (see appendix S): 

Same purpose as the previous homework assignment.  There are four new questions related to 

driving in this case.  In this case, Joe responded to each question with a higher level of 

proficiency than the last assignment.  He was clearly seeking help in clarification from other 

people which I encouraged. 

 

- Simulated Driving Assessments, administered 7/29/2011 (see the appendices T through 

AA): 

This was the final assessment given.  This particular assessment was done four times.  The 

purpose was to see if the student would respond correctly to each circumstance before him in this 

simulation.  I assess Joe orally on what to do and also administered a writing portion.  Joe 

measured with 95% proficiency orally and finished with an 89.7% level of proficiency in the 

written assessment.  Remember, I am testing for proficiency in communicating on what to do. 
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Instruction: 

  

 

The Main Objective: to prepare for the driver’s training written assessment. 

 

Day 1 

 

 The plan for the first day was to get to know the student.  Joe was given a reading 

interest/attitude survey provided by the Unit 2 Assessment tools on the Angel website (see 

Appendix A and B).  My objective for the day, along with getting to know the student better, was 

to also observe Joe when he is reading, writing and following directions on the survey.  I never 

met Joe before and so I wanted to get an idea of the vocabulary he is familiar with.  The survey, 

along with the discussions we had together, allowed me to have a feel for his literacy 

capabilities. I noticed that he struggles tremendously in writing complete sentences.  Testing as 

to what level he is at will be done the next day. 

 

Day 2 

 

 There were three objectives that I wanted to assess: his oral recognition of words related 

to driving, spelling of other words and also to determine what grade level he can read in.  All of 

these ideas are derived from the LINCS website (http//www.AdLit.org) and adjusted to use 

vocabulary related to driver’s training. 

 For the oral recognition assessment, I chose ten words.  I said the word aloud and asked 

him to define it (or use synonyms since they don’t have to be dictionary perfect).  For each word, 

I wrote down what he told me as exact as possible.  I allowed him to tell me he didn’t know of a 

word.  This was to test what words he recognized but also produced a discussion as to what each 

word he did not understand meant.  You can look at Appendix C and see that the words he was 

familiar with are the ones with a star by them.  He did not recognize most of the words I said. 

 For the spelling portion, I chose another ten words and asked him to spell them.  You can 

see Appendix D to see the words that he spelled correctly.  The words with a star are the words 

he spelled correctly.  I also had him assessed in this fashion to see what letter combinations is he 

confused with and what sounds he is hearing when I say the word.  He had the most trouble with 

the letter combinations that make a single sound like ‘ck’ in ‘truck’. 

 Finally, I wanted to see at what grade level he can read.  You can see the lists from 

Appendix E to see the progression in the kind of words he had to pronounce.  This also allowed 

me to see what letter combinations are the most confusing as well.  Following the guidelines 

from the LINCS website, I concluded that Joe could read proficiently at the 5
th

 grade level.  The 

only problem with this assessment is that it uses words that he might already be familiar with and 

did not need to use phonics to pronounce.  I noticed this when we decided to experiment with the 

other list of more complicated words beyond the 5
th

 grade level. 

 To end the lesson, he kept the list of vocabulary words that we used and brought them 

home to read them over in the dictionary.  He also chose to write the words he misspelled to help 

him remember how to spell them.  He did this out of his own volition and I had nothing to do 

with the decision.  This sort of tactic did help him improve in his spelling as we will see in the 

later sessions. 

 



7 

 

Day 3: 

 

 The objectives for this session were to build upon the previous session.  It was notice that 

Joe communicates best orally, rather than reading or writing.  For this day, I really wanted him to 

work on those very two things but also allow him to use his ability to talk about the vocabulary 

we were about to go over. 

 After the previous session for spelling, I deduced that the list of words might have been a 

little too far above his range at this moment and so I adapted the list and read the new ones to 

him.  Like the previous session, I read the words out to him and he spelled them to the best of his 

ability.  In this case, I chose a list of twenty words.  Most of these words were single syllable 

words as determined by the spelling assessment from the previous session.  In the end, as you 

can see in Appendix F, Joe had a greater degree of success in this session.  This helped his 

confidence since he did spend a lot of time practicing spelling at home and attempting to read the 

Secretary of State booklet on driving. 

 In the next part of this session, I wanted him to communicate through writing and orally.  

In this case, he had to read the word or phrase and I wanted him to write down what they meant.  

This task put him in the position to have to think about what to write before he wrote the 

definition.  In this case, I also allowed him to talk about the word or phrase to me before he 

wrote the definition.  It was my hope that he could talk it through with me, try to make sense of it 

and be able to write what he stated in a logical manner. 

 As you can tell from Appendix G, Joe was able to accurately describe some of the words 

or phrases that he had to read.  I did not focus so much on spelling as I wanted him to spend 

more time communicating what he understood of the words.  It is interesting to see what parts of 

words he is forgetting when writing.  This tells me that the English way of writing is still very 

new to him since the Farsi script is very different.  This is apparent when he wrote the word 

“intersection” as “intesectio”. 

 The final part of the lesson for the day was to do an alternative to the reading and writing 

sessions we did.  In this case, we played a matching game (see Appendix CC) where Joe had to 

align the picture of a sign from the roadside, match it with the name of the sign and then match 

the description of what the sign means.  The goal is to use signs he might be familiar with to the 

description.  The goal was also to help him read for comprehension so that he can make accurate 

matches. 

 Last of all, I gave him four homework questions about situations in driving that he 

needed to answer in complete sentences (see Appendix H).  All of this information is right from 

the Secretary of State book.  I wanted him to be able to write as clear as possible as to what he 

would do in each situation.  I also suggested that he discuss his answers with his foster parent.  

This assignment was due the next time we met. 

 

Day 4: 

 

 The objectives for this session were the same as that from day 3.  I wanted to see if any 

progress was made or where other deficiencies could be found.  In this case, it began with the 

spelling assessment (see Appendix I) with some of the same words as the last session.  I replaced 

the words he spelled correctly from the previous day and replaced them with more words used in 

driving.  In this case, I put a star by the words he had a difficult time spelling.  It was interesting 

that he was able to spell a word like “police” correctly but had a hard time with a word like 
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“brake”.  Part of this has to do with his familiarity with words and it is likely he recognizes the 

word “police” better than “brake”. 

 We also continued with the task of reading a word or phrase and then describing what the 

word or phrase means.  Like what I did for the spelling portion of this session, I replaced words 

that he understood and replaced them with newer words to expand his vocabulary. Again, the 

focus is on communicating what the words or phrases means and so I focused less on spelling.  

As you can tell from Appendix K, the words with the stars are the words he had trouble with.  

Since there are less stars this time than last time, it is worth noting an improvement in Joe’s 

ability to retain what he learned. 

 To end the session, Joe worked on the matching game again.  It is the same construct as 

you see in Appendix CC, but it works with seven new signs with definitions.  The focus on this 

lesson is the same as the previous day. 

 To close out the day, we went over the homework assignment from the previous day and 

discussed what each question was asking.  I found that he attempted the work on his own without 

seeking help from anyone else.  It is interesting to note that he answered two of them correctly 

but had trouble understanding parts of the questions.  To go over it, we acted out some of the 

situations and even drew them on paper so he had a better understanding of the question.  I gave 

him another four homework questions before he left to work on by the time we meet next (see 

Appendix L). 

 

Day 5: 

 

 The objective for this session was the same as the last.  The goal was to see improvement 

in spelling and word recognition.  Like what was done before, words that he spelled correctly or 

recognized were replaced by new words.  As you can tell from the spelling portion in Appendix 

M, he spelled correctly in all words but one.  This might have part to do with his practice of 

writing words discussed earlier to the point of recognizing them better but it is an apparent 

improvement that he felt good about.  The same thing was done for the word recognition 

assessment (see Appendix N) although with lesser success.  In both situations, it was my intent 

on increasing the level of difficulty in the words and phrases that we were using. 

To close out the day, we went over the homework assignment from the previous day (see 

Appendix L) and discussed what each question was asking.  This time he did seek help from his 

foster parent on a couple of words he did not understand and used resources, like the dictionary, 

to help him.  When we went over it, we acted out some of the situations and even drew them on 

paper so he had a better understanding of the question.  This was important to do for the 

intersection problem.  I gave him another four homework questions before he left to work on by 

the time we meet next (see Appendix O). 

 

Day 6: 

 

 This session had shorter lessons as I wanted him to be able to practice with a 

“participatory simulation” (Chartier, M., 1973).  The day began with a word recognition exercise 

similar to the ones done the past three days.  He confessed to not studying the previous sessions 

words and it shows (see Appendix P).  Like before, I replaced words that he understood with 

new ones.  Unfortunately, he could only accurately describe the definition of three of them (out 

of ten).  We discussed what the other words meant and how they are used. 
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 What I found interesting was the connection between his understanding of vocabulary 

and his studying that he is usually diligent with.  In this case, he chose not to study and did not 

understand some of the words.  However, the word “engine” and his familiarity with that word 

was interesting.  What is meant by this is that he told me a story of how he overheard a 

conversation about the engine of a car and he knew an engine was part of a car.  He recognized it 

but could not tell you what it was exactly.  What made this interesting is his ability to recall 

conversations he overheard in a language he has known for less than two years.  For me, this was 

fascinating as I know for sure I would not pick up the same thing over hearing others speaking in 

a language I am less familiar with. 

 Before we got into the simulation, I went over his homework from the previous session 

(see Appendix O).  In this case, he continued to use help that was available to him.  Joe sought 

help from the tutors that work with him at the church I meet him in.  His answers were very clear 

this time.  I helped him notice some of the spelling errors since we needed to spend less time on 

what each question asked.  This was progress for him.  He received another four questions for his 

last assignment. 

 Finally, we progressed to working on the participatory simulation that I created.  In this 

simulation, I created a detailed road map (see Appendix DD) with lanes, lights and many other 

distinct features that drivers may encounter.  The goal of this simulation was for him to “drive” 

his car from one location to the next.  Along the way, he would have to make a series of 

decisions to ensure he was traveling safely.  The purpose of this was to get him to organize his 

thoughts on what to do in each situation and write them down step by step.  This uses a “series of 

events chain” (Hall, T. & Strangman, N., 2002, p. 3) in order to help him organize the events that 

happen and what he would do in each.  When he “drove” his car, he also encountered situations 

that I made up (like an emergency siren is heard, or a pedestrian is crossing the road, etc.).  His 

goal was to respond to each situation and write down his responses. 

 To help him get started with this simulation, I modeled the writing portion as we talked 

through what to do to get from one point on the map to the other.  Both points were randomly 

drawn by Joe.  He would tell me what he would do in each situation and I wrote what he said.  I 

helped him understand that he needs to be able to write one thought at a time or he might forget.  

I wanted him to use his strength in orating on what to do to reinforce his writing.  This also 

helped him stay focused on each step.  After this one time of modeling, he now performed the 

simulation and wrote what to do for each step (see Appendices Q and R).  I wanted him to get 

comfortable doing this on his own as the final assessment in the last session will require him to 

do the same thing without my assistance. 

 To end the day, I gave him his last assignment (see Appendix S).  This was the last 

homework assignment I gave. 

 

Day 7 (Final day): 

 

 In this final session, I first went over his homework from Appendix S.  As we went 

through it, we discussed what each question was asking.  He continued to seek help from his 

foster parent on a couple of words he did not understand and used resources, like the dictionary, 

to help him.  Some of the questions could easily be discussed through the map and so we 

discussed them by these means.  The discussion we had about the “right-of-way” was important 

and it became apparent that some of the rules are quite familiar to him at this point. 
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This final session involved the continued use of the participatory simulation.  In this 

simulation, I assess two parts to his communication of the choices he will make.  The first part is 

an oral assessment of what he would do under each circumstance.  I would rate his explanations 

1 to 5 with 1 “below proficiency” and 5 “highly proficient”.  I wanted to make sure he could 

communicate clearly to me as to what he would do.  I made sure to not let the think accent get in 

the way of my rating. 

 When he performs the simulation, he would follow the same exact instructions that he 

had the previous session.  In this case, I asked him to specifically discuss with me on what he 

would do.  At that time, I give him a rating for his oral assessment.  Then he would write what he 

just communicated with me.  As you can see in Appendices T, V, X and Z, I made sure to assess 

him on each event and provided comments about the things I observed.  After all four 

simulations were completed; I went over and assess what he wrote.  As you look at the 

Appendices U, W, Y, and AA, I crossed out errors in spelling and in using the wrong words.  I 

also wrote what should be in place for each statement and circled them to differentiate from what 

Joe wrote.  I then game him a written assessment rating following the same guideline as I did for 

the oral assessment. 

 In the end, I found that Joe could write better sentences than when I first began.  He still 

forgets to write the subject in a few sentences.  He also has a better awareness of how to organize 

his thoughts.  My allowing him to say out loud on what to do prior to writing helped him 

organize his thoughts better.  The only other lingering issue is his tendency to forget the last 

letter of a word. 
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Conclusions: 

 

“On the basis of this information, I have concluded that Joe simply needs more time reading and 

writing in English.  The further his experience is saturated with English (in all ways of 

communication), the better he will become.” 

 

Reading:  

At this point, Joe is able to read at the 5
th

 grade level with a possibility of 

excelling at the 6
th

 grade level.  He is capable of reading and understanding but it requires 

a lot of patience from him.  He is still translating from English to Farsi which tells me he 

is not quite fluent in reading English.  At least Joe is telling me that he still relies on 

translating into Farsi to better understand. 

He is improving in reading the more he is able to recognize the same words.  He 

has a good degree of phonemic awareness and follows most of the rules.  However, he 

struggles with reading words that do not always follow those rules and have silent letters 

like the ‘ue’ in ‘fatigue’.  For reasons like this, he seems to rely on his ability to recognize 

the word over pronouncing it if he can.  This can be a problem when he continues to 

encounter new words that he might otherwise recognize if he better develops his 

phonemic awareness. 

 

Conclusions- 

Strengths: 

1) Joe has a relative strength in following the most basic rules of phonics.  This can 

actually be seen when he misspells words in the spelling assessments.  He is thinking 

of the correct sounds but it is spelled incorrectly.  For example, he spelled ‘truck’ as 

‘truk’.  The ‘ck’ and ‘k’ make the same sound and so he is following the rules 

correctly when reading.  This will hopefully continue to develop as he furthers his 

education in learning English. 

 

Weaknesses: 

2) Joe is weak when reading larger and more academic words.  He would more rely on 

sight recognition of the word than through the use of phonics in attempt to recognize 

the word by pronouncing it correctly. 

3) Joe is also continuing to translate from English to Farsi for much of what he reads.  

This is a more temporary weakness as this is where many people start until they 

become fluent. 

 

Written Expression: 

 

Writing in English is a highly complex skill for Joe.  His home language of Farsi 

has a very different script that also follows different rules of grammar.  He has learned a 

lot in communicating through writing.  When we first began, he could hardly write a 

complete sentence.  As we continued, I helped him organize his thoughts better orally 

before writing and the helped him determine what to write a lot better. 
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Conclusions- 

Strengths: 

1) Joe has a relative strength in following the most basic rules of phonics like what was 

discussed with the reading strengths.  He is able to follow the most basic rules of simpler 

words and that can useful with more complicated words when writing sentences. 

2) He has learned to better organize his thoughts.  This was practiced quite a bit with me as 

we talked through what he wanted to say.  I tried to help him complete one thought at a 

time when writing. 

 

Weaknesses: 

3) This is probably the weakest literacy category for Joe.  Since the English script is so new 

to him, he gets confused as to what rules he should follow.  He often forgets to capitalize 

and even forgets to finish words.  It seems that he is trying to communicate a second 

thought before he finishes the current one. 

4) He still needs to learn how to structure a sentence.  He often forgets the subject in a 

sentence and is also unsure as to when he should use the words “and” and “then”. 

 

 

Recommendations:  

 

 1) Right now, Joe lacks confidence in his ability to better understand English.  Much 

of it is overwhelming to him.  I found that he grew in confidence the most when working with 

vocabulary and learning it.  I chose words related to driving that he could hardly understand at 

first.  By the end of our sessions, I found him using the words in discussion. 

 

 2) He really needs more time to write complete sentences finishing a thought.  He 

seems to want to get to the finish too soon and he gets lost in his writing.  For this reason, he 

needs to be continually trained in organizing his thoughts through the use of flow charts or 

graphic organizers. 

 

3) He needs to read more books so that he can read a narrative and practice 

understanding what the book is about.  I did not work with him reading a book but it is clear that 

he struggles making connections when asked to read multiple sentences at a time. 
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